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ABSTRACT: Issues related to the integration of race within sociology doctoral
programs were explored. Two sets of data were analyzed: open-ended interviews with
26 women of color graduate students and 92 questionnaires completed by Ph.D.
programs on facully, graduate courses, and expertise in race. Quantitative data show
thar faculty of color are Hkely to be the one member of their race in the department.
EurcAmerican faculty are over-represented in the rank of Full Professor and Asso-
ciate Professor and faculty of color are under-represented in the tenyured ranks. Less
than ¢ quarter of departments included the study of race in required theory courses.
Departmenys listing race and ethnicity as a specialiy in the area did not always offer
graduate courses in the field and courses that were offered did not necessarily focus
specifically on U.S. race/ethnic/iminority relations, but included international studies
and braad topics in social organizations and stratification. Comments by o sample of
women of color graduate students point out a munber of critical issues: curricula that
are ourdated, ignore race, are monocultural, and look better in the caralog thaw in the
classroom; faculty that are top-heavy with older White males; siudents discouraged
from pursuing what arracted them to the academy in the first place; and sudents in
conflicts with racial pvertones over scarce resonrces and favars. Qualitative resilts
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Sociological associations have addressed issues of affirmative action and inclusion
through the development of such programs as munority gradeate stmdent fellowships,
summer research institutes, race and ethinic sections, and councils.

There have been few studies on the status of sociclogisis of color since Blackwell and
Fanowitz’s (1974) book on African American sociologists published a quarter of a century
ago. The growing literature on the sociology of sociology recognizes processes and
structures that confribute to the reproduction of mainstream sociology, but rarely do
researchers attend to the implications for students, faculty, or scholars of color, Most
discussions of professional identity assume & White, middle-class, heterosexual, male
professional identity (Aisenberg and Hartington, 1988; Gilkes, 1982; Granfield, 1992).
Recently, two sociology jourdals devoted special issues to graduate education; however,
neither included an article devoted to issues of race.® Attention to gender issues has
addressed ways that professional socialization affects White women in graduate school
and in the profession (Bernard, 1990; Gordon. 1990; Orlans and Wallace, 1994), but not
students or faculty of color, particularly women of color. The special issue of Teaching
Sociology on graduate training included a discussion on the siatus of women and
minorifies in the profession, but did not address practical issues of how to handle racism
and sexism as a gradoate stadent or later as a facuity member, nor was there a discussion
of how to socialize White students to work and learn in a diverse workplace (Eitzen,
1989).

Little atteation has been paid to concrete experiences reported by students in doctoral
programs in sociology. Researchers have not critically analyzed the actual practices of
affirmative action or the concrete everyday experiences of graduate students and faculkty
of color in sociology departments, despite the fact that racialized experiences and practices
of doctoral programs are central events in the training of future sociologists. Numerous
studies have recommended the following practices for multicultural training: the require-
ment of a race relations course; the integration of race throughout the curriculum and
reading material; inclusion of scholarship by scholars of color in ali fields; and the
practical experience of learning o work, study and do research with students and faculty
of color {James and Farmer, 1993, Lopez, 1993; Spring, 1995; Thompson and Tyagi,
1993}, On the brink of the twenty-first century, graduate programs in sociokogy need to
prepare the next generation to teach and do research in a multicaltural America. * How
well is the discipline accomplishing these tasks?

This paper addresses the sitvation faced by women of color graduate stadents and
faculty of color in sociology departments in the U.S. and explores the organizational
Hmitations of integrating race and “sociology of race™ into graduate training and thus the
discipline. We attempt to shed light on two intertwined and interconnected dimensions: 1)
whether women of color graduate students perceive that the study of race is supported as
a major concentration and area of study in Ph.D. programs in sociology; and 2) their
perceptions of the status of scholars, faculty and students of color in the disciphine. To
pose the question ancther way, do women of color graduate studeats in sociology perceive
that the persistent realities of racism in our society are reflected in U.S. American
Sociology?

Drawing on data from both qualitative and quantitative studies, we report findings on
the treatment of race in scciology graduate departments in the United States. The
treatment of race was analyzed along three dimensions: 1) as a subject matter in the
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color face in graduate sociclogy programs. General questions asked interviewees in-
cluded: Describe the department and university you currently attend? Why did you select
this program? How much guidance have you gotten in course work? Describe the kind of
financial support received in gradvate scheol, including teaching and research assistant-
ships; and describe the process for obtaining assistantship. Describe any mentoring
relationships you have had in graduate school. What recommendations do you have about
your program or about socioclogy to be more inclusive of women of .color as students and
scholars? What are your recommendations for improving race relations in the discipline
and sociology departments. Interviews were transcribed and then coded in general
categories, for example: mentoring, financial assistance, networking, criteria for selection
of graduate programs, relationships with faculty and students, teaching and publishing
opportunities, and issues they identified as barriers,

It is highly likely that the sample volanteering to be interviewed showed significant
selection bias, They had very strong feelings about race. This cuis two ways. It may be that
the women of color graduate students that we interviewed hold opinions different from the
norm for sociology graduate students of color. Conversely, it may be the case that because
they are graduate students specifically interested in race and majoring in sociology they
have given more thought 10, and are able to articulate better, issues that are extremely
widespread. Survey research is well-suited to discovering dominant perspectives and
average opinjons; survey findings are typically generalizable, but lack specificity. Qual-
itative research on the other hand is less generalizable; researchers seek articulate
spokespersons for particular positions and the findings are specific to time and place, We
make no claims that the experiences or viewpeints of the women who talked to us are
“typical” of graduate students of color. We do assert that 26 women of color graduate
studentis in sociology were given the space to discuss their experiences and viewpoints and
that we did our best to fairly represent their words.

To obtain a broader picture of the course offerings and the status of faculty members
of color in doctoral programs in sociology departments, we sexit 2 separate guestionnaire
in 1992 io all of the 126 Ph.D. programs in the United States that were listed in the 1990
ASA’s Guide to Graduate Programs (ASA, 1990). Ninety-two departments responded
(73%), reporting data on a total of 1,769 full-time faculty as well as a number of faculty
with joint appointments. We asked departmeats to provide the following data: the number
of graduate courses their department offered in the area of race and ethnicity; the rank,
gender, race, and ethnicity of faculty members; and the number of faculty members
teaching or doing research in the area of race. In addition, we asked: 1) Is race and
ethnicity an area of specialty in the program? 2) Does your department offer gradoate level
courses in the area of race and ethricity? 3) If 50, how often are the courses offered? When
was it tast offered? And what is the course? 4) Is the study of race included inthe required
theory courses in your department? And 5} Is there an ethnic stadies program at your
university? )

Integration of Race in the Graduate Curriculum

Although not all of the wormen of color graduate students that we interviewed were
developing race as their area of concentration, they all voiced a desire for increased course
offerings, curriculum integration, and guest speakers. They argued that the study of race
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Whereas faculty members may defend departments, noting that it may take 3 to 5 years
1o change catalogs or restructure from the losses of prominent faculty, these graduate
students’ comments capture the importance of published material, including the ASA
Guide to Gradnate Programs, in undergraduate decision making that goes into applying to _
a Ph.D. program in scciology.®

Graduate courses identified by departments as part of their major or specialty in race
tend to be subsumed under international studies or broader structural concerns, such as
demography, stratification, and organizations. Sometimes race is still included as a
component of social problems courses. The wide range of titles for courses in the
race/ethnic specialty in graduate programs suggests the marginal location of race in
mainstream soctology: Problems in Emerging Countries, World Historical Study of
Swatification, Poverty, Women and Third World Development, Political Economy of
Women, Seminar on Social Organization, Latin American Society, Selected Topics in
Sociology of East Asia, Japanese Society, Sociology of Bvil, Sociology of Latin American
Legal Systems, Development and Underdevelopment, Social Thought in Latin America,
Peagants, Seminar on Problems of Modernization in Latin America and Cuban Revolu-
tion. Although more than 10% of all courses listed under a race/ethnic specialty dealt with
ernational topics, courses focusing on international issues do not necessarily address
race and ethnicity in the U.S. nor provide students with training in the sociology of race
relations. Eleven percent of the courses listed under the specialty had titles indicating other
fields of study such as social ineguality, poverty, social stratification, and social organi-
zation, rather than race as the central foens of analysis.

Although we agree that race needs o be discussed across the curricnlum, the lack of
specific courses on race and ethnicity in the U.S, does not prepare graduate students to
meet the teaching needs of higher education. In the fall of 1994, eight states and the
District of Columbia had 30% or more college students who were minority-group
members; and an additional nine states have between 20 and 29% minority-group students
{Chronicle of Higher Education, 1996). Curriculum reform over the Jast two decades has
occurred primarily in the establishment of cultural diversity requirements for the under-
graduate degree and the transformation of curriculum within traditional disciplines.
Undergraduate curricula changes and diversifying populations have produced student
bodies with a much more sophisticated analysis, and expecting a more profound integra-
tion of race and ethnicity in graduate education. Such integration will increasingly be
necessary to prepare future teachers and researchers (Hu-DeHart, 1993),

Women of color graduate students recognized faculty members’ lack of expertise in the
area of race and ethnicity and were sharply critical of what they perceived as their
departments’ resistance to improving course offerings or integrating course content. For
instance, a Latina student completing her dissertation in a large university in the west
questioned the practice of bringing in speakers who represented theoretical perspectives
and areas similar to the department’s own faculty:

The colloguiwms all tend 10 be preity much mainstream sociclogy. Which is really funpy—
they spend all this money bringing in all these people and graduate stidents are generally
pretty bored with the one’s they do bring in. The kind of smff we want to hear are the
controversial issues, people that are doing things on feminisi theory, issues that pertain to
minorities and so forth. Bud they terd to bring in the same kinds of specakers all the time. And
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graduate students surveyed identified their graduate departments as interdisciplinary or
including courses in ethnic studies.

The lack of sociology offerings frequently forces graduate students to furn to other
departments; Interdisciplinary Studies, Women’s Studies, Ethnic Studies and International
programs play important roles in providing training in the area of race, but not necessarily
from 2 sociological perspective. Furthermore, most of their exposure to the empirical and
theoretical writings of scholars of color in the U.S. and in the Third World took place in
graduate programs other than sociology. Unfortunately, graduate fraining outside the
sociology department was not always an option. Many ethnic studies programs do not
offer advanced degrees. Only one ethnic stadies department in the U.S. offers a PhDD. In
our survey we found that 7 of the 20 universities with an ali EnroAmerican sociology
faculty did not have an ethnic studies program.

The Race and Ethnic Compaosition of Sociology Departments

The absence of scholars of color was not only apparent in perspectives, curriculum and
assigned readings, but also in the demographics of faculty. In our survey of Ph.D.
programs, we found that the number of faculty members of color did not seem to be
related o whether the department identified race as a specialty. Of the 43 departmenis that
offered race and ethnicity as a specialty, 9 had oo faculty of color, and 6 departments had
only one faculty member of color. In other words, one-third of all departments advertising
race and ethnicity as a specialty had one or fewer facalty members of color. We are not
of course arguing that BuroAmerican faculty should not teach race/ethmicity courses, but
it seems disingenuous to recruit graduate students to study in the area of sociology of race
(a major attraction for students of color) when the classes will only be tanght by
BuroAmericans. We can hardly imagine a gradoate program offering a specialty in gender
where ali the courses are tanght by men.

Although there are more faculty of color today than 25 years ago, the situation is far
from equitable.® Of the 92 departments responding to the survey, 41% of the departments
reported only one faculty member of color; 38% had two or three; and 24% had four or
more faculty members of color. There is a positive correlation between the number of
faculty members of color and the size of the department (r = 0.4232 p < .001). All six
depariments with 30 or more faculty had at least one faculty member of color. Of the
remaining 86 departments with 30 or less faculty members, 26% had only one faculty
member of color.

Being the onty one of your race in a depariment setting is one of the peculiar burdens
faculty of color must bear.’® Twenty-nine percent of departments had only one African
American faculty member; 29% had one Asian-American facuity member, and 17% had
only one Mexican American. African Americans were more likely than any other faculty
member of color to be in a department with another member of their ethnic group. Thirty
departments had two or more African American faculty members. Six departments had
two of Tore Asian Americans. Eight departments had two or more Mexican Ameticans.
Three departments had two or more Puerto Ricans. When more than one faculty of color
of the same ethnicity resided in a department, they were more likely to be both men than
women. !

Graduate student fife is usually characierized by intense concentration on course work,
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TABLE 2
Sociology Facuity 1992—Rank by Race

Full Associate Assfstant Total
Race/Ethnicity Professor Professor Professor N
African American 20 (28%) 37 (37%) 37 (36%) 3
Asian American 12 (29%) 14 {33%) 16 (38%) 42
Mexican American B{21%) 15 {39%) 15 (39%) 38
Native American 1 {30%) 2 {40%:) 2¢40%) . 5
Puerto Rican 4 (33%) 3{25%) 5¢429%) 12
Others of Color 6 (27% TE329%) QA1) 22
EnroAmerican 746 (489G 499 (339 G (d19%) 22
EvroArmerican 746 (49%) T 499 (33%) 268 (18%) 1511
Cotume Total 506 (47%) 575(33%) 352 (20%) 1733
Total Faculty of Color 60 (27%:) T8 (35%) 84 {38%) : 222

Percentages teay not add up to 100% because of ronnding.

rank of Assistant. (X = 59.60; df. = 2; p < .0001). Whether this persistent inequality
reflects the fact that sociologists of color have only begun to gain admission to the halls
of academis, or festifies 1o the continued existence of barriers to career advancement, the
significant differences between faculty members of color and RBuroAmerican faculty
suggests ongoing problems in the training, hiring and promotional policies within the
discipline. In these days of the waning of affirmative action, increasing tumition, and
declining student ald packages, the dearth of faculty of color may he exacerbated by
shrinking pools of graduate students of color. It is beyend the scope of this paper to
suggest solutions to a complex issue that involves improving education for minority
students at every level, as well as improving recruitment and retention of minority
graduate students. However, in an earlier article (Margohs and Romero, 1998) we drew
attention (o certain elements of the hidden curriculum in graduate school that hinder and
discourage students of color or aciually drive them out of the program: stigmatization,
biaming the victim, cooling-out functions, stereotyping, absence, exclusion, and deafening
silences. White faculty especially, but all faculty can examine their graduate programs to
see if these elements are present end if they influence retention and completion rates for
students of color. Once made visible, issues like these that involve professionalization and
socialization to the discipline can frequently be addressed in a positive manner.

Ethnic and racial demographic composition is further complicated by the difference in
rank between BuroAmerican faculty and faculty of color. The location of faculty of color
within the hierarchical structure of Ph.D. programs is & strong statement to graduate
students about race relations in the departinent and the discipline. The following descrip-
tion of a graduate department by a Black ABD stadent enrolied in a small eastern
aniversity captures the symbolic message reflected in the racial composition of the faculty
and their rank:

The deparimeni has about between 40 and 45 graduare swdents and about ten fo fifteen
Jaculty persons. It’s a very conservative department. . .. Only one fenured female faculty.
One junior faculty who's Black., One minority woman who is on leave and she's a jumior
Jaculty, So the power siructure of the depariment is very male, very white, very old, and very
conservative. '
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the world don’t have any ideas. Your experience as a person of color isn’t really reflected
in what you study and what you fearn.” .

Resistance to incorporating the writings of scholars of color into regairad readings for
courses and qualifying exams similarly created racial divisions. For instance, traditional
readings on race and ethnicity weze seen as presenting a “blaming the victim™ perspective.
A Puerto Rican student completing her coursework at a large urban university discussed
her discomfort in one class where the EurcAmerican professor nsed a cultural deterninist
model to explain the plight of Puerto Ricans: “We’re not comfortable with that course. We
don’t like to be insulted that way.” Another Latina completing her preliminary examina-
tions at an eastern university recalled attempts she and other students made to inform a
professor of the ethnocentric perspective embedded in the required methods text. They
suggested alternative views of the material, but the professor rejected the critique and
refused to consider other perspectives. Another incident demonstrating the lack of com-
mitment to the integration of race was relayed by a teaching assistant who snggested to the
EuroAmerican female faculty member that materials on women of color be incorporated
into her packet on “Women and Work.” In response to her suggestion the professor asked
her to find the materials; however, even after the stodent did the additional work of
collecting them, the professor never included the articles in the course readings. The
graduate student concluded that the professor did not consider the writings by women of
color social scientists to be either important or scholarly.

1t appeared to many of the interviewees that the study of race relations in the U.S. and
research by scholars of color was devalued. Consequently, these stadenis of color often
felt they took a risk in their career if they expressed an interest in the area. As one Latina
completing her dissertation in the West noted “If you're interested in communities or
ethnic studies then you're going to be ghettoized and you're going to be perceived in a
certain way.” Several studenis felt that their experiences in graduate school were clouded
by their interest in race. Another Latina graduate student at a west coast university
described the way that students of color on her campus felt about their interests in race and
ethnicity:

They {students of color) thought they were jeopardized and placed in a whole different
category because their work wasn'f understood. Whenever it had to do with race or ethnicity
then ir wasn’t seen as valuable or as important,

Students interested in areas of race and ethnicity expressed dissatisfaction with the
intellectual support they received. They worried about finding faculty members willing 10
work with them. They said they ran the risk of not being isken seriously. Students
percetved that research in the area of race had negative repercussions, including reduced
access to mentoring, teaching, and research assistantships. Previous research on graduate
training supports these women’s concern about mentoring and success (Blackwell, 1983).
There is no formal structure to soctalize students into the profession (Crothers, 1991,
Pavalko and Holley, 1974) and faculty are less likely to mentor students who do not share
similar background and interests (Egan, 1989; Kleinman, 1983; Plutzer, 1991; Roth,
1955).

About a fourth of the students that we interviewed noted that it was common for
FuroAmerican faculty to advise graduate students of color not to do research in their own
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in this country, they (EuroAmerican faculty and students) feel they’ve getting the worst of the
lot. :

Even when students of color were not referred to as “affirmative action cases,” they
experienced race as a determining factor in their relationships with faculty members. An
ABD Asian American completing her dissertation at 2 West coast nniversity described
relationships with EuroAmerican faculty that never developed beyond stereotypes:

My main frustration with her (mentor} is that she just really doesn’t know who T am. I mean
Jor someone who like works with her for so many years it's like she has no idea who I am,
Personally she makes a lot of assumptions about me thar I find insulting, like maybe P'm
destined to teach at o community college instead of a university. She always is the one that
takes on a woman of color as an advisee and i doesn’'t matter what vour interests are. Our
Joke is that basically we're her colonized people because I mean it's like she doesn’t really
know whe we are. But she has us and it’s sort of like lintle badges on her shoulders that she
works with students of color.

Many faculty members apparently feel, as one student put it, that it is their “civic duty”
to support minority graduate students. Others adept students of color as “trophy students™
because it helps their “liberal” image with students and faculty. The women of color that
we interviewed felt they were less likely 10 be mentored by a faculty member as a result
of their shared research interest and more likely because of the faculty’s liberal self-
perception.

Speaking Out

Changes in departmental procedure to'increase the pool of graduate students and faculty
of color, as well as to increase the number of course offerings in the area of race, were
typical of student demands. Women who we interviewed described efforts to enhance their
graduate training in the area of race; they volunteered to serve on search commitiees, to
revise curmicula, and to bring scholars of color as speakers to campus. ** However,
political involvement and lobbying in their department was extza work that took students
away from their studies, and sometimes political activism produced a backlash from
EuroAmerican faculty and graduate stademts. The ABD Pacific Islander enrolled in a
small eastern university described the costs of the additional burden;

1 often felt very tired and very alicnated and very resentful that: “Hare we go again, I have
10 be the one to say something.” I didn't feel like I got a lot of support from immediate peers.
I think they saw it as, “Well, this is her way of sort of getting attention,” and, you know, T
Jelt that rather than getfing any benefit psychologically or otherwise from speaking up, people
became very carveful around me. And again, I felt like this is not right ~ the point is.not for
you fo be careful around me. . . because here come the minorities, you know, the point is o
really change.

Although they were expected to and to some degree felt forced to speak out, when they
did so students were sometimes marked as troublemakers or someone with & “chip on their
shoulder.” This double bind sometimes makes it difficult to find support in the deparn-
ment. Faculty may feel guilty or uncomfortable interacting with these seudents and avoid
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carTies meanings of enmity, power, and discrimination and the kind of ethnocentric
awkwardness exhibited by the professor in question. In most cases, we are not discussing
individual racist attitzdes. On the other hand, the lack of integration of race in the graduate
curriculum, alongside the absence of faculty and students of color, fostered a perceived
paternalistic and hostile environment and contributed to an atmosphere of suspicion and
distrust felt by everyone. More importantly these structural inequalities, which may well
be considered institntional racism, convey perceived meanings that poison the well by
directly affecting the education process. For example, several students felt that faculty
limited their comments on papers to the student’s writing and never addressed the content
of their work:

In general they're either correcting their (graduate students of color) speiling errors, “Your
margins aren’t wide enough” or they’re not understanding what you ave writing about.
—ABD African American student enrolled in a Midwest oniversity

Given the level of racial tension, some EuroAmerican faculty may indeed fear giving
students of color critical feedback on their work because they do not want to-be accused
of being insensitive or racist, but the result has created an atmosphere of differential
grading and has supported criticisms of discrimination. >

Another woman graduate student of color completing her dissertation at a umve:rsny in
the Pacific Northwest recalled taking a statistics course along with a good friend who was
French. Even though they did their assignments together, she consistently received a lower
grade.

Frangoise was seen as the European and the very bright student and I was seen as the
Mexican and the very dumb student. And that was the issue that other students of color had
in @ cohort previous to mine. They had friends who were White and we would all be working
on things. They would turn papers in— except for the Asian students, and see there’s that
sierectype of the model minority, which (Asian American student in the program} absolutely
hated, but she (Asian American student) could do no wrong.

It may well be that the French woman was a better student, but without integrated
carricnia or faculties, everyday practices and rituals between faculty and students were
interpreted through racialized lenses. '

Also emerging from the accounts. of the women were problems created by the failure
to distingnish between U.S. minority racial/ethnic groups and international stadents who
may share certain phenotypical, racial, or ethric qualities but have had extremely different
historical experiences and often come from different (e.g., higher) class backgrounds. This
is exacerbated by conflicts of interest and struggles over scarce resources hetween groups
defined in terms of diversification and intermationalization, Diversification, meaning
inclusion of historically discriminated against American minority groups, and internation-
alization meaning the inclusion of foreign students, are not the same even though both are
landable goals. But frequently, departments have conflated these two missions: first, by
counting them all in their diversity statistics; and second, by drawing from the same pool
of resources, creating competition for scarce resources and divisiveness among students
and faculty.
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diversity held by these women of color graduate siudents. Many departments implemented
affirmation action as a process for reviewing candidates and recruiting gradunate students;
however, they mnay not perceive curriculum issues as related. Sociology departments
frequently separate issues that students view ag interrelated and inscparablé: Recruitment
is governed by affirmative action legisiation {(or the lack thereof) and rules and standards
set by faculties and admission committees; faculty hiring and promotion while subiect to
review under civil rights law, is determined by internal standards for promotion and
tenure; course material decisions have to do with academic freedom. and are typically the
provenance of individual faculty members; and, curricufum decisions are made by
departmental committees according to democratic and collegial practices.

The treatment of these issues as mutually exclasive reinforces the understanding of race
and ethnicity in terms of skin color and not life experiences, research interests, paradigms
or culture. It suggests that graduate students and faculty members of color should become
mainstream sociologists in “whiteface,” adopting the attitudes and values of past gener-
ations of EuroAmerican male sociologisis. It also suggests that the inclusion of scholars
of color will not materially change the discipline itself. However, if cur sociological
imaginations allow us to perceive that “racefethnicity” is a different life experience
created through stunctural processes, then we would expect department diversity to be
reflected across the curriculum and in all areas. Given the different definitions of the
situation, it is not surprising that a Latina beginning course work in a Ph.D. program at a
university on the West coast concluded: “F think that the argument could be made that the
department is not commitied to minorities or to diversity.” This exploration of the
experiences of women of color gradunate students in sociology highlights tensions between
the practice of affirmative action in sociology departments, race relations between Whites
and minerity faculty and graduate students, and the siudy of sociology of race.

Ph.D. programs in sociology do not appear to have yet been influenced by transfor-
matior projects that have been diversifying the curriculum and increasing multicultural
requirements in undergraduate education. Rather than responding to demographic and
educational changes, the discipline appears 10 be training the next generation of sociol-
ogists without regard to the job market or student population. Less than one-quarter of
departments offer a meaningful opportunity to study race/ethnicity in the context of the
United States. We conclude from the paucity of courses and specialties offered that
sociology departments are not prepared for the diverse student body of the twenty-first
century. The problem has three outcomes: first, given the wansformation of the United
States into a multicultural nation, and the significant issues and tensions raised by this
ongoing pattern of social change, this lacunae points to a significant failing on the part of
the discipline in terms of areas of investigation; second, the lack affects graduate sradents
of color and BuroAmerican students who are being ill-prepared for the conditions under
which they will Eve and work together; and third, this failuré of emphasis by sociology
may mean that bright students interested in these issues choose to go elsewhere, directly
affecting the discipline’s ability to reproduce itself. '

We began by asking if the persistent realities of racism in our society are reflected in
LS. American Sociology? Cur conclusion is in the affirmative. Sociologists frequently
criticize intransigent, fossilized, and ossified social stroctures in the “real” world, even
while maintaining them in the “small” world of academia. We apalyze social change writ
large, and resist it in our discipline, cur departmenis, our schools. In this paper, we
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Blacks, Asian/Pacific Islanders, American Indian/Alaskan Native, Hispanic, and nonresident aliens
increased from 154% 10 24.5% of the student body. (SOURCE: U8, Department of Education,
Nationai Center for Education Statistics, 1997, Digest of Education Statistics, 1997 {based on the
IPEDS/HEGIS “Fall Enrollment” surveys)). This trend is likely to continue as higher percenfages
of minority youth go to coliege and as people of color become & larger overall proportion of the
American population. The Bureau of the census projects that Hispanic and Asian/Pacific Islander
populations will increase from 14% of the population in 1996 to 24% of the population by 2025.
{SOURCE: U.8. Department of Commerce Economics and Statistics Administration Bureau of the
Census, 1996, Census Brief “Warmer, older, more diverse: State-by-state population changes to
2025” December 1996, _

8, The fact that only women of color graduate students were interviewed {and not males and
females) is an ariifact of the origin of the stedy. Our research on these questions began while the
seninr author was serving on the Social Issues Comrrittee of Sociologists for Women in Society
(SWS) in 1988. The orpanization expressed concern that professional orgenizations were not
saccessful in reaching women of color sociclogists. She agreed to conduet 2 study on the status of
wosnen of color in the discipline and fo gather data on their experisnces as graduate students. The
initial aim was to identify problems and barriers, and make recommendations 16 sociology depart-
menis, faculty and professional associations. A preliminary report was presented at the 1990 SWS
annuzl meetings. Since then a number of papers have been drawn from the material (Romero and
Storrs, 1994; Romero, 2000; Margolis and Romero, 1998},

6. The sample is fairly consistent with the national data on women of color receiving doctorate
degrees across disciplines in 1991-92. Of the 1550 women of color, 53 were Native American, 497
were Asian American, 647 were Black, and 353 were Hispanic (Chronicle of Higher Education,
1993, p. 40).

7. Because there are 50 few women of color graduate students in sociology, to ensure
anonymity, a further break-down of sample characteristics is not possible. All names and places
have been changed or deleted. :

£ The advent of the World Wide Web is leading to the creation of deparimental pages where
students can view actual course offerings and even read sample syllabi. Technology might go a long
way toward remedying the issues of false advertising and misrepresentation raised by the students.
It will also make students more informed consumers and intensify competition between depart-
ments,

9. Despite the ASA, SWS8, and other sociological associations” commitment to affimmative
action and diversity there is stilt a marked absence of faculty of color in Ph.D. programs. If
sociology graduate faculty are to represent the composition of the 1.5, popalation, then soctologists
of color would be 22% of the faculty rather than the current 13%.

10. For further discussion of the experience of “tokens” and “role models,” see Linda 8.
Greene’s (1990--1) ardcle on an African American female law professor and Mary Romero’s (1997}
article on Mexican American female faculty.

11.  Although in this paper we focus centrally on issues of race, we are well aware that gender
is an equally important factor in the diversity and integration of academic departments. Some might
argue that there is an interaction effect, we prefer the anaiysis of James Geschwender (1992), who
coined the term “ethgender” to emphasize that identity always inciudes racefethnicity and gender
(among other traits). Thus, & faculty member is always perceived as a White man or a African
American woman. This essential connection is emphasized in Spanisk and other gendered languages
where the terms Latino and Laiina already convey {he inseparability of gender and ethniciiy.

12. Comparable figures for full time faculty in the ranks of Full, Associate, Assistant, and
nstructor are as follows: Full Professors are 33.1%, Associate Professors are 26.0%, Assistant
Professors are 26.99%, and Instructors are 13.8% (Chronicle of Higher Education, 1995). Thus
sociclogy, appears particularly top heavy.
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